
In the know … 

Following on from the HODs meeting this 

week, here is a very interesting article by 

Debbie Light in “SecEd” on stretch and 

challenge in the classroom. 

Stretch and challenge in practice – 

Debbie Light offers some practical strategies to raise the bar in your 

classroom for all pupils 

Implementing a stretch and challenge model in your classroom requires teachers 

and students to recognise that learning should be difficult. This may seem like a 

pretty obvious statement to make but often, without recognising it, we set a limit on 

what we think students can do. 

Stretch and challenge is knowing your students really, really well, through a 

combination of scrutinising a range of hard and soft data to enable us to make the 

best decisions when planning for students’ learning. 

Once you’ve diagnosed your students’ strengths and barriers to learning, there are a 

whole host of options you can implement to raise the bar in your classroom.  

The options discussed in this article all have one factor in common: a belief that all 

students can produce excellent work once they know what it looks like and are 

given appropriate tools and support to make it happen. 

Learning intentions 

First of all, let’s be absolutely clear: differentiated learning outcomes must be 

removed from all classrooms if a stretch and challenge model is to be embedded 

into everyday practice. You are signalling to students that you’ve made a decision 

that only a few can reach the top. If students see there is a choice of how much 

they will learn in a lesson, then it is too tempting for them to coast along doing the 

bare minimum. 

Learning intentions are an integral part of communicating to your students that you 

expect all of them to think deeply every lesson. Rather than waste time getting 

students to copy down vague learning objectives and outcomes, move towards an 

enquiry question that will anchor the learning and everything the students do in a 

lesson or series of lessons to respond to the question posed by the teacher.  

Professor Dylan Wiliam, in his book Embedding Formative Assessment, explains that 

students sharing, clarifying and understanding learning intentions is a key part of 

assessment for learning; those students who have a clear picture of their learning 

journey are more able to reflect on their progress over time and take responsibility 

for knowing how to move forward.  

Independence, resilience and TAs 

Ask any teacher what they want from their students and nearly all of them will say “I 

want them to be more independent”. In our quest to make students more 

independent, we have forgotten that they need to know an awful lot before they 

are ready to work independently. There is no real challenge posed if a student is told 

to go off and be independent if, once they get there, they don’t have the 

knowledge or skills to complete the task successfully. 
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The aim is to encourage students to work for extended periods of time without 

relying on the teacher’s constant input. Professor John Hattie, alongside Gregory 

Yates, in Visible Learning and the Science of How We Learn, explore the difference 

between teachers as activators as opposed to teachers as facilitators. 

Teachers as activators results in a much higher effect size; some of the key actions 

they take are setting up tasks with the goal of mastery learning and teaching 

students metacognitive strategies. 

If students are going to work independently, then they need to have a clear goal in 

mind where the steps to success help students to judge how well they are working 

towards their goal.  

Linked to this, they will need to be taught to think in specific ways so that, when they 

face difficulties, they can draw upon subject-specific strategies and questions to ask 

themselves to help them select the right domain of knowledge to complete a task. 

Where a student has access to support from a teaching assistant, it is vital that the 

student doesn’t fall into the trap of learned helplessness. The teaching assistant’s role 

needs to be clearly defined. A well-deployed teaching assistant can encourage 

students who struggle to work independently by modelling the processes required to 

develop independence and resilience. 

Teaching assistants can ensure that they work alongside students to get into the 

habit of chunking tasks down into clear steps for success, asking metacognitive 

questions and verbalising their thinking, which will lead to the creation of excellent 

work. 

 

For the full article go to: 

http://www.sec-ed.co.uk/best-practice/stretch-and-challenge-in-your-classroom/ 

Gerard Walker 

 

Should every child wear trousers to school?  

Priory School in Lewes, East Sussex, has introduced a "gender neutral" uniform, and it 

is dividing opinion. Headteacher Tony Smith said the move addressed "inequality 

and decency".  

For more information go to: 

 http://www.bbc.co.uk/news/av/uk-england-sussex-41185149/lewes-school-makes-

trousers-compulsory-for-new-girls  

Valerie Pasco 


